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Abstract 

Acquisitions on history and historical topics constitute an important section of Social Studies curricula. Such 
acurricula which is prepared on the basis of a constructivist approach should be applied within the light of 
accurately chosen methods. Performing social studies course, one of main objectives of which is to train 
activecitizens by means of proper methods will ensure historical acquisitions, as presented in the curriculum, to be 
realized more accurately. As a result of students' acquisitions achieved through the acquisition the application of 
the proper methods to wards historical topics, it is easy to learn and students will do better bindings with their daily 
lives. Therefore, students will learn historical topics more easily and make better associations with their daily lives. 
In this study conducted within the light of this purpose, portfolio prepared by Social Studies Teacher Training 
students of Sakarya University in the courses of Teaching Practice were subjected to document analysis. It was 
found out that prospective teachers did not use the methods and techniques sufficiently as required for an effective 
social studies course. 

Keywords: Social Studies, history teacher, method, acquisition. 

Introduction 

One of the most important functions of educational institutions is to educate child as a good 
citizen. This function of educational institutions enables child to become socialized and 
recognize culture, history and institutions of the society in which they live as well as providing 
them with attitudes required by roles in society, opportunities that society present for them and 
the ways of benefiting from these opportunities. A great amount of these knowledge and skills 
are gained for students through Social Studies course in Turkey (Erden, n.d.). It has not been 
easy to define this course which is so significant. Social studies is a training program producing 
purposes suitable for duties of citizens who possess responsibility in Turkish democratic 
society, forming these purposes by associating their contents with history, geography and 
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citizenship study topics and presenting citizenship skills lasting throughout their lives (Barth 
and Demirtas, 1997). In the light of Social Studies definition made around the world, scientists 
in Turkey also made some definitions within the scope of this course. In line with these 
definitions, we can define social studies as follows: social studies is a training program using 
and integrating information and methods taken from social and human sciences in order to train 
citizens that are able to solve problems and make decisions based on knowledge in the 
circumstances of changing country and world in almost all respects (Oztiirk, 2006). 

As it can be inferred from the definitions and explanation above, one of the most important 
functions of social studies lesson is to raise individuals who can sustain their lives healthily in 
a society by enabling them to learn civic duty and responsibilities. This function also constitutes 
a base for the universal objectives of the social studies lesson (Oztiirk et ah, 2012; Bilgili, 2009, 
Coskun Keskin, 2012). 

A new curriculum was put into practice with fundamental changes of the Ministry of Education 
for all first phase of primary school in 2005-2006 school year and fractionally second phase 
program of primary school starting from 2006-2007 school year. New curricula also feature the 
approach stated as constructivist. In constructivist approach, teachers are expected to use 
student-centered methods and techniques instead of the traditionally used methods and 
techniques. Following these changes, curricula of 4-5 and 6-7 grades of primary school being 
applied in order to acquire the goals of social sciences course in Turkey are presented. The table 
below shows the distribution of learning fields and acquisitions in social sciences curriculum 
by grade levels (MONE, 2006). 


Table l:Learning Field and Acquisition Distribution in Social Sciences Curriculum 


Acquisition Figures 

Learning Fields 

4th 

Grade 

5th 

Grade 

6th 

Grade 

7th Grade 

Person and Society 

6 

4 

6 

6 

Culture and Heritage 

6 

6 

9 

8 

People, Places and Environments 

8 

7 

7 

5 

Production, Distribution and Consumption 

7 

7 

6 

6 

Science, Technology and Society 

6 

6 

5 

5 

Groups, Institutions and Social Organizations 

5 

5 



Power, Administration and Society 

4 

5 

5 

5 

Global Connection 

4 

6 

5 

4 
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Within the framework of social sciences education course, and one of most significant features 
of an active citizen is possessing history knowledge and historical awareness. All of our 
emotions, thoughts and behaviors rise, develop and take shape in the light of our past 
experiences whether we are aware of this situation or not. All things forming our present day 
are the products of our backgrounds and experiences we transfer from past up to today (Aslan, 
2006). The smell of history is human. And its purpose is to put forth past human effects with 
scientific methods, enlighten the present day and shape the future (Capa, 2006). Undoubtedly, 
one of the indispensable and most important disciplines of social studies is “history”. We 
encounter with the discipline of “history” in each topic concerning society (Ulusoy and Turan, 
2013). 

Considering today’s world, an important question seeks for an answer in specific and general 
terms. Which is more difficult: Writing history or teaching history? It is understood that the 
answer of this question is “to teach history” (Keskin, 2012). It is aimed at contributing to 
personality development, socialization and citizenship learning of the students through history 
training. History training has been regulated in a way that will meet needs of Turkish society in 
terms of sense of citizenship, moral and cultural values. History as part of social studies training 
program includes significant events of national history in order to make students realize their 
own national identities, cultural heritages and values of Turkish society (Dilek, 2002). 

When the literature is examined, it is seen that the concepts of method and technique are 
confused with each other. These two concepts may be substituted. A training situation which is 
dealt with as a method in some sources may be used as a technique in another source (Celikkaya 
and Ku§, 2009). When in social studies education worldwide examined the research on the use 
of different methods and techniques; it is observed that different methods are used by the 
researchers in social studies course. Studies show that these methods and techniques affect 
achievements of students positively and may sometimes shape future behaviors of students 
(Kan, 2006). 

The curriculum of social studies lesson constitutes a rich data source in terms of the methods 
and teaching and learning trends (Wojcik et ah, 2013). In the last ten years, quite many 
researches have been conducted on the methods used in the education of social studies (Waring, 
2010). We should pay attention to two factors in order to provide an enhanced teaching. These 
are being expert in the field and possessing competent knowledge about the methods to be used 
during teaching. Teachers take the lead about this issue; because teachers should sufficiently 
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know Social Studies teaching methods and use these methods in accordance with the situation 
of class and course in order to be able to reach the desired success level. However, one of the 
important factors teachers should be careful while choosing these methods is individual 
differences which depend on learning features of students. In this respect, it is important to 
determine which teaching methods and techniques should be used by Social Studies Teachers 
in their lessons (Cclikkaya and Kus, 2009). 

The most frequently used methods and techniques in teaching of history subjects constituting 
the base of social studies are as follows: lecturing method, question-answer method, drama 
method, trip-observation method, discussion method, problem solving method, group work 
method (Kostuklii, 1998; Cclikkaya and Kus, 2009). 

Methods and techniques used in history teaching aim at making past events comprehended, 
gaining intangible concepts and picturing past experiences in the minds of students whose trails 
are still alive. Planning, practicing and evaluating methods and techniques within this 
framework in history teaching have specific difficulties (Bal, 2011). Therefore, methods and 
techniques to be preferred during teaching possess a particular importance. It is thought that 
trying to teach students detennined targets and behaviors or student acquisitions with 
convenient methods and techniques may solve the said problems in teaching history subjects 
(§imsek, 2006). 

Today, which is called as information age, it is needed for individuals possessing multi-qualities 
and skills. Thus, the most significant duty in an age when training human is very important falls 
to teacher who is the main element of educating process (Gcnctiirk and Sarpkaya; 2012). The 
institution responsible for training teachers who possess these qualifications in our country is 
faculties of education. Faculties of education take on the task of preparing students for the 
profession of teaching. They try to prepare students to working life by providing them with the 
necessary information, attitude and behaviors. Faculties of education take individuals as 
students from high schools and train them as teachers for primary, secondary, and high schools. 
Performing these institutions’ functions fully depends on the ability of education process to 
serve for the purpose of training teachers (Ye§il and £ah§kan, 2006). Faculties of education 
which train teachers give the lessons of teaching Practice I-II in practice schools in different 
teaching programs in order to gain professional competence as a pre-service training for 
prospective teachers.Teaching Practices course includes the practices performed in public and 
private schools affiliated to the Ministry of National Education regarding teaching area of 
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prospective teachers in order to provide teaching experiences for prospective teachers (Simsck 
et ah, 2013). Prospective teachers form the base of their professional experiences during 
practices they perform at schools. Courses such as teaching experience or practice enable 
prospective teachers to get more acquainted with the profession of teaching and to make their 
professional believes and perceptions clearer (Tarman, 2012). Social Studies prospective 
teachers apply and share in their courses the knowledge they learned during their bachelor’s 
degree period. In order to raise good citizens intended for the basic objective of 21 st century, 
the socials studies teacher candidates should behave by being aware of their potentials for 
attaining the objective (Russell, 2010). In this line, the aim of this study is to analyze the 
activities given in application files that were prepared by prospective teachers during teaching 
application courses and detect the methods that they use during the application of acquisitions 
related to the date presented in Social Sciences Education curriculum within the framework of 
learning fields and acquisitions of social sciences course curriculum.In this sense, the purpose 
of this study is find out the methods used by prospective teachers while applying the practices 
regarding history which takes place within Social Studies Training program in teaching practice 
courses. 

Method 

Model of the Study 

Document review was used in this study in which it was tried to determine methods and 
techniques used by prospective teachers of Social Studies in Social Studies Teacher Training 
program. Document review includes the analysis of written materials containing information 
about phenomenon or facts which are targeted to be reviewed (Yildinm and Simsck, 2008). 
The documents acquired in this study were subjected to a comprehensive analysis. The 
qualitative research method is a complicated, variable and controversial field. Thus, it is not 
just a single substance, it is a rather huge umbrella (Punch, 2005). That is why the qualitative 
data may not make much sense. Some researchers see the surveys including qualitative data as 
unproductive (Berg, 2001). However, another feature of the qualitative researches is that they 
enable a significant quantification. Thus, quantitative connections can be made in qualitative 
analyses (Mayring, 2000). This study sets a model for the above mentioned situation. 
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Working Group 

The research group is selected with typical situation sampling. This selection of sampling 
enables the researcher to reach one or a number of data mostly typical to the subject desired to 
be presented (Yildirim and §im§ek, 2008). The typical sampling of the research is composed of 
the 4 th grade students Social Sciences Teaching Program in Sakarya University Faculty of 
Education during fall and spring term of 2013-2014 academic year. The research group 
consisted of 20 people from 4th grade of social sciences course at Sakarya University. 
Prospective teachers prepare fdes including activities for teaching application course given 
during undergraduate education each week. This study examines a total of 20 fdes prepared by 
20 social sciences prospective teachers during Teaching Application courses and 77 activities 
planned towards acquisitions about historical events. 

Data Analysis 

The data obtained as a result of the research are subjected to content analysis. The basic purpose 
in that content analysis is to reach such concepts and relations that can explain the collected 
data (Yddirim and Simsck, 2008). The obtained data were analyzed individually for each of six 
different learning fields taking place in social sciences education curriculum as presented by 
MONE. Frequency analysis was used to analyze the method and usage frequency of techniques 
towards acquisitions in every learning field.The usage frequency of the methods and techniques 
applied to the obtained data according to the acquisitions is analyzed via frequency analysis. 
The frequency analysis presents the usage frequency of the units or elements and concepts. This 
analysis is useful to reveal the importance and priority of importance of the used elements or 
concepts (Bilgin, 2006). In this context, the methods utilized by the teacher candidates are 
examined with frequency analysis in terms of the acquisitions of history available in the social 
studies curriculum. 

Validity and Reliability 

The researcher has to use certain additional measures which can assist in confirming the 
obtained data and results in order to create a whole picture for the searched case or incident 
(Yildirim and Simsck, 2008). Reporting the collected data in details and explaining how the 
related results are obtained are ranked among the important criteria of the validity in a research. 
The credibility of the results of the research is quite important in the qualitative researches as 
the facts can show differences according to the individuals and the situation in question 
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(Yildinm, 2010). For reliability, the formula of Reliability = Consensus / (Consensus + 
Dissension) X 100 is applied on the document analysis made by both two researchers and 
another field researcher (Miles and Huberman, 1994). The goodness of fit is calculated as 89% 
among these three researchers. This rate shows that the reliability is ensured for the data 
analysis. 

Findings 

Following the assessment on 20 files prepared by social sciences prospective teachers during 
Teaching Application I and II courses within the scope of acquisitions given in social sciences 
curriculum, it was found that they prepared 77 activities to this end. When 77 activities about 
historical events were examines, it was seen that prospective teachers prepared activities for 23 
acquisitions within 6 learning fields that lay ground for social sciences curriculum. The findings 
about these activities within the framework of learning fields are presented in titles as follows: 


Methods and Techniques used in the framework of Culture and Heritage Learning 

Activities prepared by prospective teachers in the framework of Culture and Heritage learning 
were examined and distribution of used methods and techniques according to acquisitions are 
given in table 2. 

Table2:Methods and Techniques used in the Acquisitions of Culture and Heritage Area 





Methods and Techniques Used 



Acquisition 

Lecturing 

Method 

Question- 

Answer 

Method 

Problem 

Solving Method 

Group Work 
Method 

Trip- 

Observation 

Method 

Discussion 

Method 

Drama 

They make inference about social and economic 
amendments by taking the newly founded institutions 
into consideration after reforms in the Ottoman Empire. 

3 


4 




1 


They exemplify the elements of Turkish culture through 
travel books. 

3 


3 

- 

" 

" 

3 

- 

They recognize the interaction of culture, art and 
esthetic within the framework of Ottoman-Europe 
relationships. 

1 


1 





1 

They show proves about changes and continuity in the 
notion of Turkish culture, art and esthetic though city 
review. 

5 


5 


3 




They show proves about the importance of notion of 
tolerance and living together in the Ottoman society. 

4 


4 

- 

- 


- 

- 

They explain the factors that affect the rise of Ottoman 
Empire as a political power depending on proves. 

3 


3 

- 

3 

- 

- 

- 

They make inferences about political, economic and 
cultural features of Central Asia First Turkish States by 
benefitting from epics, inscriptions and other 
documents. 

1 


1 
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They make inferences about political, economic and 
cultural features of First Turkish-Islamic States by 
benefltting from the lives of statesmen and Turkish 
leaders living in that period. 

2 

2 






They show evidences about the contributions of Central 
Asia First Turkish States to Turkish culture, art and 
esthetic notion. 

1 

1 


1 




They evaluate conquests and combats of the Ottoman 
Empire in terms of importance of trade and seas for the 
Ottoman Empire. 

2 

2 


2 




Total 

25 

26 

0 

9 

0 

4 

1 


When table 1 was examined, it was detennined that prospective teachers used 10 acquisitions 


in the framework of culture and heritage area. It was seen that the most preferred method and 
technique by prospective teachers was question-answer method (26 prospective teachers). It 
was observed that after question-answer method, the most preferred method and technique was 
lecturing method (25 prospective teachers). It was found out that 9 prospective teachers used 
group work method, 4 prospective teachers used group discussion method and 1 prospective 
teacher used drama method. On the other hand, it was seen that problem solving method and 
trip-observation method were not used by the prospective teachers. 


Methods and Techniques used in the framework of Science, Technology and Society 
Learning Area 

Activities prepared by prospective teachers in the framework of science, technology and society 
learning were examined and distribution of used methods and techniques according to 
acquisitions are given in table 3. 

Table 3:Methods and Techniques Used in the Acquisitions of Science, Technology and Society Learning Area 


Methods and Techniques Used 

Acquisition 

WD 
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1 

G 

_o 
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I 
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o 

G 
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u 
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They recognize the effect of events happened between 15 th and 
19 centuries in Europe to the formation of today’s scientific 
accumulation. 

8 


8 


4 


l 


They associate expressing thoughts in the historical process 
with scientific developments of scientific freedom. 

2 


2 






They recognize the importance of usage area of writing and 
conveying information by taking the first manuscript samples 
into consideration. 

1 


1 






They give examples about the contributions of first civilizations 
to scientific and technologic developments. 

5 


5 


3 




They evaluate the contributions of scholars living in Turkish- 
Islamic States to scientific development process. 

3 


3 




2 


Total 

19 


19 

0 

7 

0 

3 

0 
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When table 3 was examined, it was detennined that prospective teachers used 5 acquisitions in 
the framework of science, technology and society learning area. It was seen that the most 
preferred method and technique by prospective teachers was question-answer method and 
lecturing method (19 prospective teachers). It was found out that 7 prospective teachers used 
group work method and 3 prospective teachers used discussion method. On the other hand, it 
was seen that problem solving method, drama method and trip-observation method were not 
used by the prospective teachers. 


Methods and Techniques used in the framework of Production, Consumption and 
Distribution Learning Area 


Activities prepared by prospective teachers in the framework of production, consumption and 
distribution learning were examined and distribution of used methods and techniques according 
to acquisitions are given in table 4. 


Table 4:Methods and Techniques Used in the Acquisitions of Production, Consumption and Distribution 
Learning Area 




Methods and Techniques Used 



Acquisition 

Lecturing Method 

Question-Answer 

Method 

Problem 

SolvingMethod 

Group Work 
Method 

T rip-Observation 
Method 

Discussion 

Method 

Drama 

They evaluate the effects of developments in production 
technology to social and economic life through giving 
examples from past and present. 

2 

3 


2 



1 

They get acquaintance with the institutions performing the 
duty of finding occupations and providing occupational 
ethics for Turks throughout the history. 

8 

8 


1 



2 

They give examples of past and present about the activities 
of foundations and their roles in social life. 

3 

3 

- 

1 

- 

" 

1 

They give examples of past and present about the 
importance of resources, products and trade routes in the 
development of states. 

5 

5 


2 


2 


Total 

18 

19 

0 

6 

0 

2 

4 


When table 3 was examined, it was detennined that prospective teachers used 4 acquisitions in 


the framework of production, consumption and distribution learning area. It was seen that the 
most preferred method by prospective teachers was question-answer method (19 prospective 
teachers). It was observed that after question-answer method, the most preferred method was 
lecturing method (18 prospective teachers). It was found out that 6 prospective teachers used 
group work method, 4 prospective teachers used drama method and 2 prospective teachers used 
discussion method. On the other hand, it was seen that problem solving method and trip- 
observation method were not used by the prospective teachers. 
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Methods and Techniques used in the framework ofPower, Governance and Society Learning 
Area 


Activities prepared by prospective teachers in the framework of power, governance and society 
learning were examined and distribution of used methods and techniques according to 
acquisitions are given in table 5. 


Table 5:Methods and Techniques Used in the Acquisitions of Power, Governance and Society Learning Area 




Methods and Techniques Used 


Acquisition 

Lecturing 

Method 

Question- 

Answer 

Method 

Problem 

SolvingMethod 

Group Work 
Method 

Trip- 

Observation 

Method 

Discussion 

Method 

Drama 

They recognize the change and continuity in the patterns of 
regimes and sovereignty in Turkish States in historical 
process. 

6 

6 


1 


1 


They discuss historical development of democratic 
governance mentality in different periods and cultures. 

1 

1 

- 

- 

- 

1 

- 

Total 

7 

7 

0 

1 

0 

2 

0 


When table 5 was examined, it was detennined that prospective teachers used 2 acquisitions in 


the framework of power, governance and society learning area and it was seen that the most 
preferred method by prospective teachers was question-answer method and lecturing method 
(7 prospective teachers). Furthermore, it was found out that 2 prospective teachers used 
discussion method and 1 prospective teacher used group work method; however it was seen 
that problem solving method, drama method and trip-observation method were not used by the 
prospective teachers. 


Methods and Techniques used in the framework of People, Places and Environments 
Learning Area 

Activities prepared by prospective teachers in the framework of people, places and 
environments learning were examined and distribution of used methods and techniques 
according to acquisitions are given in table 6. 
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Table 6:Methods and Techniques Used in the Acquisitions of People, Places and Environments Learning Area 


Methods and Techniques Used 


Acquisition 


They recognize the interaction between settlement and 
economic activities of first civilizations having lived in 
Anatolia and Mesopotamia and their social structures. 


3 m 
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1 


1 


1 


When table 6 was examined, it was determined that only 1 prospective teacher prepared activity 
in the framework of people, places and environments learning area. The prospective teacher 
preferred to use simple lecturing method, question-answer method and discussion method. It 
was seen that problem solving method, trip-observation method and drama method were not 
used by the prospective teacher. 


Methods and Techniques used in the framework of Global Connections Learning Area 


Activities prepared by prospective teachers in the framework of global connections learning 
were examined and distribution of used methods and techniques according to acquisitions are 
given in table 7. 


Table 7:Methods and Techniques Used in the Acquisitions of Global Connections Learning Area 


Methods and Techniques Used 


Acquisition 


They associate political and economic structures of the 
Ottoman Empire and European countries at the beginning of 
20 th century and reasons and results of World War I. 



4 


S3 

o h -a 
S ; o 

32 
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4 


■a 
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u 
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1 

- 


When table 7 was examined, it was determined that prospective teachers used 1 acquisition in 
the framework of global connections learning area. It was seen that the most preferred method 
by prospective teachers was question-answer method and lecturing method (4 prospective 
teachers). Furthermore, it was found out that 3 prospective teachers used group work method 
and 1 prospective teacher used discussion method; however it was seen that problem solving 
method, drama method and trip-observation method were not used by the prospective teachers. 
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Table 8:Methods and Techniques used in all Learning Areas 


Methods and Techniques Used 

Learning Areas 
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Culture and Heritage 

25 

26 

- 

9 

- 

4 

l 

Science, Technology and Society 

19 

19 

- 

7 

- 

3 

- 

Production, Consumption and Distribution 

18 

19 

- 

6 

- 

2 

4 

Power, Governance and Society 

7 

7 

- 

1 

- 

2 

- 

People, Places and Environments 

1 

1 

- 

- 

- 

1 

- 

Global Connections 

4 

4 

- 

3 

- 

1 

- 

Individual and Society 

- 

- 

- 

- 

- 

- 

- 

Groups, Institutions and Social Organizations 

- 

- 

- 

- 

- 

- 

- 

Total 

74 

76 

- 

26 

- 

13 

5 


When table 8 was examined, the following results were acquired; 


When internship files prepared by Social Studies prospective teachers in the framework of 
Teaching Practice course were evaluated in terms of history acquisitions, it was found out that 
they; 

S prepared 10 acquisitions in the framework of culture and heritage learning area, 

•f prepared 5 acquisitions in the framework of science, technology and society learning 
area, 

•S prepared 4 acquisitions in the framework of production, consumption and distribution 
learning area, 

•S prepared 2 acquisitions in the framework of power, governance and society learning 
area, 

•S prepared 1 for each acquisition in the framework of people, places and environments as 
well as global connections learning areas. 

Furthermore, it was seen that; the most preferred methods and techniques used by prospective 
teachers was question-answer method and lecturing method. However it was found that trip- 
observation method and problem solving method were not used by the prospective teachers. 

Discussion, Conclusion, and Suggestions 

If you were building a house, you would consider the materials needed and think of design of 
the house, what it would look like and to what extent you meet your needs. Planning teaching 
is like building a house to some extent. The materials used in the construction of house comprise 
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methods. Classroom is in the position of “house” where students learn something (Barth and 
Demirtas, 1997). Choosing and using eligible materials to be used in this house is pretty 
important in terms of ensuring continuance in learning. The first step of detennining what kind 
of materials to use for this house is took in Teaching Practice course. Teaching practice is one 
of the indispensable factors in training teachers in the process of pre-serviceand process carried 
out by teachers in these courses are generally able to make a preliminary study on the path 
towards the teacher. The process of teaching practice is the tangible indicator of their 
competences in terms of field information, pedagogical formation, general culture and skill 
(Ycsilyurt and Semerci, 2011).In this context, methods chosen by prospective teachers during 
Teaching Practice course in their internship files will be an antecedent for their futures. Thus, 
examining methods chosen for teaching history subjects is significant. 

The way of teaching history subjects productively is methods and techniques that will direct 
interests of children back to the past (Simsck, 2006). Therefore, this issue should be taken into 
consideration while choosing methods and techniques. According to the study performed by 
Culha (2010), when it comes to teaching history, the most frequently used method by teachers 
is question-answer method after lecturing. Similarly, when the internship files prepared by 
prospective teachers were examined in this study, it was detennined that the most frequently 
used method by these prospective teachers was question-answer method. It was seen that the 
activity of asking questions was used almost in all activities within 77 activities examined. 
While some acquisitions are suitable for question-answer method, some other acquisitions are 
not suitable for the use of this method. One of the most important points in this method is used 
in compliance with the acquisition of the questions. It comes to teaching history, profound 
questions should not be thought as the questions showing whether students leam a topic or 
whether they read a topic. On the contrary, these questions should enable students to consider 
historically, think critically and establish connections among events (Culha, 2010). Given 
teacher candidates use this method so often, it can be considered the nature of the questions 
might be ignored. 

When the research conducted by Waring (2010) on the methods used in the education of social 
studies is reviewed, the majority of 786 students in the research find the social studies lesson is 
boring as they see it as a lesson for memorizing the names. A limited number of participants 
see this lesson as entertaining. The biggest reason for that situation is that the teachers use 
straight expression method in their lessons. In the study perfonned by Bal and Yigittir (2011), 
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lecturing method takes place on the top among the most preferred methods in social studies 
courses by teachers. We can also see in this study that prospective teachers use lecturing method 
frequently. In the simple lecturing method, the main principle is teacher’s lecturing and 
student’s listening. This situation is not convenient with constructivist learning principles. 
Therefore, prospective teachers should not use this method so frequently in history teaching 
while planning their activities. In today’s circumstances, it is thought that teacher-centered 
lecturing technique is sufficiently effective. However, new methods and techniques are being 
developed by educators both in the world and in our country. It can be benefitted from 
technology, drama, story and similar various activities (Avsar, no date). The sparkles acquired 
by using different teaching methods develop the historical questioning and empathy skills of 
the students. An empathy process with the history is enabled and the abstract concepts and cases 
in between the student and history are transformed to much tangible things by showing pictures 
related with the related history (McCormick and Hubbard, 2011). 

Discussion is a method used for making students think on a subject, explaining points that are 
not understood well and reinforcing information. This method provides the opportunity for 
students to develop various skills such as listening, questioning, having exchange of ideas and 
examine a subject thoroughly. Discussion method is quite important in terms of examining 
reasons and results of historical events (Donmez and Yazici, 2008). Current study showed that 
prospective teachers did not prefer using discussion method. However, it is essential to use 
discussion method in history acquisitions in tenns of examining reasons and results of events 
as it is mentioned above. It can be thought that prospective teachers attending the study did not 
prefer using this method because of their deficiencies in preparing discussion groups. 

Art can be used in order to encourage the students to participate in lessons. Certain games, 
based on a scenario where the technique of brainstorming can be used within the framework of 
certain commands, can be played with the company of an art trainer. With the assistance of 
these games, the students can perceive good and evil, ethic rules and personal relations by using 
their critical thinking skills, and they can present solutions for the problems with the families 
(Colley, 2012). Drama method which can be used in social studies lesson is notably suitable in 
gaining these acquisitions. In Yilmaz’s (2013) study in which he/she took the opinions of social 
studies teachers about use of drama method in their lessons, it was found that teachers liked 
using drama method in teaching history acquisitions. When the study was examined in this 


125 



Journal of Social Studies Education Research 2015: 6(2], 112-153 


context, it was seen that prospective teachers scarcely used drama method in history 
acquisitions. 

One of the most important ways to extract Social Studies course from being a memorization 
course is to associate topics with life and use various methods and techniques in the process of 
teaching. Just as a laboratory study on any topic, museums and historical places are locations 
in which teachers cannot find information and provide experience in another place in terms of 
teaching concepts and events in social studies training (Meydan and Akkus, 2014). The visits 
to the historical areas and field trips ensure the experiences gained via the lessons to be visually 
stored in the memory as well (Lovom, 2012). The method enabling use of museums and 
historical places in training programs is trip-observation method. Trip-observation method is 
an important method whose educational value is so high. Observation trip provides students 
with rich learning environments (Yasar and Gultekin, 2006). In the research named “the toy 
museums as out-of-school learning environment in the social studies and history teaching” and 
conducted by Coskun Keskin and Kaplan (2012), the acquisitions that can be acquired via trip- 
survey method are presented. It is also suggested that the students can acquire certain 
acquisitions on cognitive level available within social studies and history education, and they 
can realize certain infonnation about science and technology within the context of change and 
continuity. In the study of Cengelci (2013), it was found that teachers were of the opinion that 
social studies course was suitable for teaching out of the classroom. It is so easy to benefit from 
trip-observation method in teaching history acquisitions within the scope of social studies 
course. What is more, when social studies program is examined well, it seen that museum trips 
activities are being performed (Ministry of National Education, 2008). However, it is an 
attention grabbing situation that this method which is one of the essential methods for teaching 
history is not used in history acquisition activities in Teaching Practice internship files. 
Although the acquisition of “They show proves about changes and continuity in the notion of 
Turkish culture, art and esthetic ” taking place in Culture and Heritage learning area is pretty 
convenient for this method, prospective teachers preferred to use lecturing, question-answer 
and group work methods. It can be thought that one of the reasons of this result may the fact 
that it is not given the necessary importance to trip-observation activities during bachelor’s 
degree education. 

Problem solving method is quite educative just like trip-observation method. It is one of the 
most important practices of constructivist learning; because this method requires students to 
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actively participate in a specific problem situation (Donmez and Yazici, 2008). It is one of the 
methods enabling the reveal of the skills of high level thinking and realization of critical 
thinking (Russel, 2010). It was seen in this study that prospective teachers did not want to prefer 
using problem solving method just as in the case of trip-observation method. The reasons why 
they did not prefer using these methods is very important. However, we can learn the reason of 
this situation through making interviews with the prospective teachers attending the study. In 
the study conducted by USA Lecturers (2012) of Sakarya University Department of Primary 
School Social Studies Training within the scope of “Sakarya Province Education Monitoring 
Report”, it was asked to the actively working teachers which methods and techniques they uses 
and when the answers were examined, it was found out that the least used method and technique 
was problem solving method. As it is known, prospective teachers apply Teaching Practice 
courses in company with the teachers actively working in the Ministry of National Education. 
If the guiding teacher does not use this method frequently, then prospective teachers may not 
prefer this method, as well. 

It is a known fact that perception levels and interests of the students increase in courses in which 
different methods and techniques are used. The best example of this situation is the study 
conducted by Simsek (2004). Simsek used the method of storytelling in teaching of history 
subjects and the perception level of students showed increase. In addition to this, the teaching 
methods based on research can also be used in the historical acquisitions available in social 
studies lesson (Wojcik et ah, 2013). The usage of teaching technologies by the teacher 
candidates assists in the selection of suitable methods in historical acquisitions (Brush and Saye, 
2009). 

It is so essential to use different methods and techniques in teaching of history topics taking 
place in social studies course. As it is seen in the study, the methods and techniques used by 
prospective teachers in their internship processes are not sufficient. Moreover, it can be said 
that they do not take this course seriously. The study about teaching practice perfonned by 
§im$ek et al. (2013) supports this result. Most of the participants attending to the study specified 
that educators, managers and lecturers should show more sensitivity in order to make 
prospective teachers take the teaching practice course more seriously which will enable 
teaching practice process work efficiently. For this purpose, it was put emphasis on enabling 
prospective teachers to recognize that their occupational future would be shaped by teaching 
practice course (§im§ek et al., 2013). In the last ten years, many studies have been made on this 
subject. However, there are still certain gaps between the theory and practice in the teacher 
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training. It is required to change this situation. In the scope of this change, the first point is to 
teach the methods and techniques in teacher training (Waring, 2010; Russell, 2010). The social 
studies teacher candidates should be encouraged to use different methods and techniques 
throughout the undergraduate education, in pre-service period in other words (Mathis and Boyd, 
2006). 

In this context; 

•S Awareness of the prospective teachers in this topic should be raised and they 
should use these methods and techniques in their internship processes. 

V Lecturers who are the guiders of teaching practice course should follow these 
files actively and help prospective teachers regarding their deficiencies about 
methods. 

V Prospective teachers should get acquainted with more and different methods 
during their bachelor’s degree. 

V It should be taken into account that if teachers working at schools use different 
methods in the practice courses, prospective teachers may also use these 
methods, as well. 

V Therefore, teachers should be provided with in-service training about teaching 
methods and techniques. 
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Sosyal Bilgiler Ogretmen Adaylanmn Tarihi Konulara Ait Kazammlann 
Saglanmasinda Kullandiklan Yontemlerin Belirlenmesi 

Determination of the Methods Used by Prospective Teachers in the Field of 
Social Studies while Teaching Historical Topics 

Ali Yilmaz & Aysegiil Kirtel 


Ozet: Tarih ve tarih konulan ile ilgili kazammlar, Sosyal Bilgiler Egitimi programmin onemli kisimlarindan 
birisini olu§turmaktadir. Yapilandirmaci yakla§im ile hazirlanan bu egitim programmin, dogm se?ilmi§ yontemler 
i§igmda uygulanmasi gerekmektedir. Asil amacjlanndan birisi etkili vatanda§ yeti^tirmek olan sosyal bilgiler 
dersinin, dogm yontemler kullamlarak yuriitulmesi, programda var olan tarihi kazammlara daha etkili bir §ekilde 
ula§ilmasim saglayacaktir. Uygun yontemlerin uygulandigi kazammlar sonucunda ogrenciler, tarihi konulan daha 
kolay ogrenecek ve giinliik hayatlan ile daha iyi ili^kilendirmeler yapacaklardir. Bu a mac; l^iginda yapilan bu 
9 ali§mada Sakarya Universitesi, Sosyal Bilgiler Egitimi dgrencilerinin Ogretmenlik Uygulamasi derslerinde 
hazrrlami§ olduklan uygulama dosyalan dokiiman analizine tabi tutulmu§tur. Ogretmen adaylanmn etkili bir 
sosyal bilgiler dersi igin gerekli olan yontem ve teknikleri yeteri kadar kullanmadiklan tespit edilmi^tir. 

Anahtar Kelimeler. Sosyal Bilgiler, tarih ogretimi, yontem, kazamm. 

Giri§ 

Egitim kurumlarimn en onemli islcvlcrindcn birisi cocugu iyi bir vatanclas olarak yctistirmektir. 
Egitim kurumlan bu islcvini, 9 ocugun toplumsallasmasim, icinde yasadigi toplumun kulturiinu, 
tarihini, kurumlarmi tammasim saglayarak; toplumdaki rollerinin gerektirdigi davramslari, 
toplumun kendisine sagladigi olanaklari ve bunlardan yararlanma yollanm kazandirarak yerine 
getirir. Ulkemizde, ogrencilere turn bu bilgi ve becerilerin onemli bir kisrni Sosyal Bilgiler dersi 
yoluyla kazandirilir (Erden, ?). Bu kadar onemli bir dersin tammini yapmak hie de kolay 
olmami§tir. Sosyal bilgiler egitimi programi, Turk demokratik toplumundaki sorumluluk sahibi 
vatandaslarin gorevlerine uygun amaclar ureten, icerigini tarih, cografya ve vatandaslik bilgisi 
konularim iliskilcndircrck olusturan ve yasam boyu siirecek vatandaslik becerileri sunan bir 
egitim programidir (Barth ve Demirtas, 1997). Diinya genelinde yapilan Sosyal Bilgiler tannni 
lsiginda Turkiye’deki bilirn adamlan da bu dersin icerigi kapsaminda tannnlamalar 
yapmislardir. Yapilan bu tannnlamalar lsiginda sosyal bilgileri soyle tannnlayabiliriz; sosyal 
bilgiler, hemen her bakimdan degisen ulke ve diinya kosullarinda bilgiye dayali karar ahp 
problem cozebilcn etkin vatandaslar yctistirmck amaciyla sosyal ve beseri bilimlerden aldigi 
bilgi ve yontemleri kaynastirarak kullanan bir ogretim programidir (Ozturk, 2006). 
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Yukaridaki tammlama ve agiklamalardan anla§ilacagi uzere; Sosyal Bilgiler dersinin en onemli 
i§levlerinden birisi vatandaflik gorev ve sorumluluklarmin ogrenilmesini saglayarak toplum 
i?inde hayatmi saglikli bir sckilde siirdiirecek bireyler yeti§tinnektir. Bu islcv aynca sosyal 
bilgiler dersinin evrensel amaQlarinm dayanagim da olu§turmaktadir (Oztiirk ve dig, 2012; 
Bilgili, 2009, Co§kun Keskin, 2012). Milli Egitim Bakanligi’nm yaptigi koklii degi§iklikle 
2005-2006 egitim-ogretim ydinda ilkogretim I.kademe programlarimn tamami, 2006-2007 
egitim-ogretim ydindan itibaren de ilkogretim II. kademe programlan kademeli olarak 
degi§tirilerek yeni ogretim programlari uygulamaya koyulmu§tur. Yeni ogretim programlari, 
yapdandirmaci (constructivist) olarak ifade edilen yaklasimi on plana cikarmaktadir. Bu 
degi§iklikler akabinde; Turkiye’de sosyal bilgiler dersinin bu amaclarim kazandirmak i?in 
yuriitulmekte olan ilkokul 4-5 ve 6-7 ders programi mevcuttur. A sag i da sosyal bilgiler ders 
programinda bulunan ogrenme alanlarimn ve kazammlannm sinif duzeyine gore dagilrmmi 
gosteren tablo verilmi^tir (MEB, 2006). 

Tablo l:Sosyal Bilgiler Programi Ogrenme Alanlari ve Kazamm Sayilari 


Kazamm Sayilari 

Ogrenme Alanlari 

4. sinif 

5. sinif 

6.simf 

7. sinif 

Birey ve Toplum 

6 

4 

6 

6 

Kiiltiir ve Miras 

6 

6 

9 

8 

Insanlar, Yerler ve (. evreler 

8 

7 

7 

5 

Uretim Dagitim ve Tiiketim 

7 

7 

6 

6 

Bilim, Teknoloji ve Toplum 

6 

6 

5 

5 

Gruplar, Kurumlar ve Sosyal Orgiitler 

5 

5 



Gin;, Yiinetim ve Toplum 

4 

5 

5 

5 

Kiiresel Baglantilar 

4 

6 

5 

4 


Sosyal bilgiler egitimi dersi 9 er 9 evesinde, etkin vatanda§in en onemli ozelliklerinden birisi ise 


tarih bilgisine ve tarihi bilince sahip olmasidir. Farkinda olalim ya da olmayalim turn duygu, 
dii§unce ve davram§larimiz gc 9 iuis deneyimlerimiz lsiginda dogar, geli§ir ve bi 9 imlenir. 
Bugiiniimuzu olu§turan her scy gc 9 misimizdcn guniimuze tasidiginuz birikim ve 
deneyimlerimizin bir uriinudur (Aslan 2006). Tarihin konusu insandir. Amaci ise gC 9 inisteki 
insan etkinliklerini bilimsel metotlarla ortaya koyarak, bugune i§ik tutmak ve gelecege yon 
vermektir (£apa, 2006). Sosyal bilgilerin vazge 9 ilmez ve en onemli disiplinlerinden birisi M 9 
§iiphesiz “tarih”tir. Toplumu ilgilendiren her konuda “tarih” disiplini kar§muza 9 ikmaktadir 
(Ulusoy ve Turan, 2013). 

Guniimuz diinyasina bakddiginda; ozelde ve genelde onemli bir soru cevabim aramaktadir. 
Acaba tarih yazmak mi, yoksa tarihi ogretmek mi daha zordur? Bu sorunun cevabimn “tarih 
ogretmek” oldugu anlasilmaktadir (Keskin, 2012). Tarih ogretimi yoluyla, ogrencilerin ki§ilik 
gelisimi, sosyallesme ve vatanda§lik egitimine katkida bulunmak ama 9 lanmaktadir. Tarih 
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egitimi vatandaslik duygusu, moral ve kiiltiircl degerleri acisindan Turk toplumunun 
ihtiyaclarim karsilamak iizere citizen lcn mi stir. Sosyal bilgiler egitimi programinm tarih kismi, 
ogrencileri kendi ulusal kimlik, kiilturel miras ve Turk toplumunun degerlerinin farkina 
varmalan acisindan ulusal tarihin onenrli olaylarmi kapsamaktadir (Dilek, 2002). 

Yapdandirmaci yaklasnnda ogretmenlerden geleneksel olarak kullandiklari yontem ve 
tekniklerin disinda, ogrenci merkezli yontem ve teknikler kullanmalari beklenmektedir. 
Literatur incelendiginde, yontem ve teknigin kavram bakimindan birbiri ile karistirildigi 
goriilmektedir. Bu iki kavram birbirleri yerine kullandabilmektedir. Bazi kaynaklarda yontem 
olarak ele alinan bir egitim durumu, baska bir kaynakta teknik olarak gecmektedir (Cclikkaya 
ve Kus, 2009). Diinya genelinde sosyal bilgiler egitiminde farkli yontem ve tekniklerin 
kullamlmasim inceleyen arastirmalar incelendiginde; sosyal bilgiler dersinde birbirinden farkli 
yontemlerin arastirmacilar tarafindan kullamldigi goriilmektedir. Arastirmalar, bu yontem ve 
tekniklerin ogrencilerin ders basarismi olumlu yonde etkiledigini ve ogrencilerin gelecekteki 
davramslarmi da bazen sckillendirebileccgini ortaya koymaktadir (Kan, 2006). 

Sosyal Bilgiler ders programi yontemleri, ogretme ve ogremne egilimleri acisindan zengin bir 
veri kaynagi olu§turmaktadir (Wojcik ve dig, 2013). Son on yilda sosyal bilgiler egitiminde 
kullamlan yontemlerle ilgili oldukca fazla calisma yapilmistir (Waring, 2010).iyi bir ogretim 
saglayabilmek icin iki unsura dikkat etmek gerekmektedir. Bunlar; alanmda uzman olmak ve 
ogretim esnasinda kullamlacak olan yontemlerin yetkin olarak bilinmesidir. Bu konuda 
ogretmelere biiyiik is diismcktcdir. Ciinkii ogretmenlerin Sosyal Bilgiler dersinde istenilen 
basari diizeyine ulasabilmek icin sosyal bilgiler ogretim yontemlerini yeterince biliyor olmalan 
ve simfin ve dersin durumuna gore bu yontemleri kullanmalari gerekmektedir.Ancak 
ogretmenlerin yontemleri sccerkcn dikkat etmeleri gereken onemli unsurlardan birisi 
ogrencilerin ogremne ozelliklerine bagli olan bireysel farkliliklandir. Bu acidan sosyal bilgiler 
ogretmenlerinin derslerinde kullandiklari ogretim yontem ve tekniklerinin tespit edilmesi 
onemlidir (^elikkaya ve Ku§, 2009). 

Sosyal bilgiler dersinin temelini olusturan tarih konularmin ogretiminde en fazla kullamlan 
yontem ve teknikler; anlatnn yontemi, soru-cevap yontemi, drama yontemi, gezi-gozlem 
yontemi, tart ism a yontemi, problem cozme yontemi ve grup calismasi yontemidir (Kostiiklii, 
1998; ^elikkaya ve Ku§, 2009). 

Tarih ogretiminde kullamlan yontem ve teknikler; gccmis zamanda yasanan olaylari kavratmak, 
soyut kavramlan kazandirmak ve giinumuzde izleri kalmis yasantilari ogrenci zihninde 
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canlandirmaya ydneliktir. Tarih egitiminde bu (jcrccvcde yontem ve tekniklerin planlanmasi, 
uygulanmasi ve degerlendirilmesi kendine has gu 9 liikler ta§ir (Bal, 2011).Bu nedenle egitim 
esnasinda se 9 ilecek olan yontem ve teknikler ayn bir oneme sahip olmaktadir. Bclirlcnmis 
hedef ve davram§larin ya da ogrenci kazammlannm, uygun yontem ve tekniklerle ogrencilere 
ogretilmeye 9 ah§ilmasinm, tarih konularimn ogretiminde bahsedilen olumsuzluklan 
90 zebilecegi du§iinulmektedir. (§im§ek, 2006). 

Bilgi 9 agi olarak adlandirdan guniimuzde 9 oklu nitelik ve becerilere sahip bireylere ihtiya 9 
duyulmaktadir. Nitekim insan yeti§tirmenin 90 k onemli oldugu bu 9 agda en onemli gorev, 
egitim-ogretim siirecinin temel ogesi olan ogretmene diismcktcdir (Gen 9 turk ve Sarpkaya; 
2012). Ulkemizde bu niteliklere sahip ogretmenleri yeti§tirmekle sorumlu olan kurum egitim 
fakulteleridir. Egitim fakulteleri, ogrencileri ogretmenlik meslegine hazirlama gorevini 
iistlcnmis kurumlardir. Ogrencilere, ogretmenlik meslegi i 9 in gerekli bilgi, tutum ve davram§lar 
kazandirarak meslek hayatina hazirlamaya 9 ah§ir. Egitim fakulteleri, ortaogretim 
kurumlarindan ogrenci olarak aldigi bireyleri, ilk ve ortaogretim kurumlarma ogretmen olarak 
yeti§tirir. Bu kurumlarin islcvini saglikh olarak yerine getirebilmesi, egitim siirecinin, ogretmen 
yctistirme amacina hizmet edebilirlik duzeyine baghdir (Ycsil ve Caliskan, 2006). Ogretmen 
yetistiron Egitim Fakulteleri, ogretmen adaylarina verdikleri hizmet oncesi egitimde adaylara 
mesleki yeterlik kazandirmak i 9 in uygulama okullarinda Ogretmenlik Uygulamasi derslerini 
farkli ogretmenlik programlarinda vermektedir. Ogretmenlik Uygulamasi dersi ogretmen 
adaylarimn ogretmenlik deneyimi kazanmalanm saglamak amaciyla, ogretmen adaymin ilgili 
oldugu ogretmenlik alamyla ilgili olarak Milli Egitim Bakanhgi’na bagli devlet ve ozel 
okullarda gcr 9 cklcstirdiklcri uygulamalan kapsamaktadir (Simsck ve dig., 2013). Ogretmen 
adaylari, mesleki ya§antilarinm temelini okullarda yaptiklari uygulamalar esnasinda 
olu§turmaktadir. Ogretmenlik deneyimi veya uygulamasi gibi dersler ogretmen adaylarimn, 
ogretmenlik meslegini daha yakindan tammalarmi ve mesleki inan 9 ve algilarimn netlcsmcsini 
saglamaktadir (Tarman, 2012). Sosyal Bilgiler ogretmen adaylari bu derslerde; lisans donemi 
boyunca edindikleri birikimlerini uygulamaktadirlar. 21 . Yiizyilin temel hedefi olan iyi 
vatanda§ yetistircbilmek i 9 in sosyal bilgiler ogretmen adaylarimn hedefe ula§abihnek i 9 inkendi 
potansiyellerinin farkinda olarak hareket etmeleri gerekmektedir (Russell, 2010). Bu baglamda 
9 ah§manm amaci; sosyal bilgiler dersi programmin ogrenme alanlari ve kazammlari 
kapsaminda; ogretmenlik uygulamasi derslerinde ogretmen adaylarimn hazirladiklan uygulama 
dosyalarmda bulunan etkinlikleri inceleyerek, Sosyal Bilgiler Egitimi programinda bulunan 
tarih ile ilgili kazammlari uygularken, kullandiklari yontemleri tespit etmektir. 
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Yontem 

Arastirmanm Modeli 

Sosyal Bilgiler dersi ogretmen adaylarmin Sosyal Bilgiler Egitim programinda bulunan tarih 
kazammlarina ulasmak icin kullandiklari yontem ve teknikleri belirlemeye yonelik yapdan bu 
calismada, dokiiman incelemesi kullamlmistir. Dokiiman incelemesi, arastirilmasi hedeflenen 
olgu veya olgular hakkinda bilgi iccrcn yazdi materyallerin analizini kapsar (Yildinm ve 
§im$ek, 2008). Bu arastirmada elde edilen dokumanlar kapsamli bir analize tabi tutulmustur. 
Nitel arastirma yontemleri karmasik, dcgiskcn, tartismali bir alandir. Bu nedenle tek bir varlik 
degil devasa bir §emsiyedir (Punch, 2005). Bu yakla§nnda nicel veriler pek bir anlam ifade 
edemeyebilir. Bazi arastirmacilar nicel verilerin oldugu anketleri kisir bulmaktadir (Berg, 
2001). Ancak nitel arastirmanm bir ozelligi de anlamli bir nicellestirmcyc olanak saglamasidir. 
Boylelikle nitel analizlerde nicel baglar kurulabilmektedir (Mayring, 2000). Bu arastirma 
yukarida bahsi geccn duruma ornek olmaktadir. 

Cali§ma Grubu 

Arastirma grubu; tipik durum orneklemesi ile sccilmistir. Bu orneklem secimi arastirmaciya, 
ortaya koymak istedigi konuya en tipik bir veya birkac veri ile ulasabilmesinc olanak tamr 
(Yildirnn ve Simsck, 2008). Arastirmanm tipik orneklemini Sakarya Universitesi Egitim 
Fakiiltesi’nde 2013-2014 ogretim yili giiz ve bahar yariyillarinda ogrenim gormekte olan Sosyal 
Bilgiler Egitimi 4. sinif ogrencileri olusturmustur. Arastirmanm calisma grubunu Sakarya 
Universitesi sosyal bilgiler egitimi 4. Sinifi ogrencilerinden 20 kisi olusturmaktadir. Ogretmen 
adaylari lisans dersleri kapsaminda almis olduklan ogretmenlik uygulamasi dersi icin. her 
haftayi iccrcn etkinliklerin yer aldigi dosyalar hazirlamaktadirlar. Bu arastirmada calisma 
grubunda bulunan 20 Sosyal Bilgiler ogretmen adayimn Ogretmenlik Uygulamasi derslerinde 
olusturcluklari 20 dosya ve tarihi olaylara i 1 iskin kazannnlara ulasmak icin planladiklari 77 
etkinlik incelcnmistir. 

Verilerin Analizi 

Arastirma sonucunda elde edilen veriler i5erik analizine tabi tutulmu§tur. Icerik analizinde 
temel amac, toplanan verileri a?iklayabilecek kavramlara ve iliskilere ulasmaktir (Yildirnn ve 
§im§ek, 2008). Elde edilen veriler MEB’in sunmus oldugu Sosyal bilgiler egitimi ders 
programinda bulunan alti ogremne alam icin ayn ayri incelcnmistir. Her ogrenme alamnda yer 
alan kazannnlari gcrccklcstirmek icin kullamlan yontem ve tekniklerin kullannn sikligi frekans 
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analizi yoluyla analiz cdilmistir. Frekans analizi, birim veya ogelerin, kavramlarm kullamm 
sikligim ortaya koymaktir. Bu analiz kullamlan oge veya kavramlarm onemini ve onem sirasim 
ortaya koymaya yarar (Bilgin, 2006). Bu baglamda; arastirmada, sosyal bilgiler egitimi 
programinda yer alan tarihi kazammlarda ogretmen adaylarimn kullandiklan yontemler frekans 
analizine tabi tutulmustur. 

Ge?erlik ve Giivenirlik 

Arastirilan olgu veya olay hakkinda butiincul bir resim olusturabilmcsi icin arastirmacinin elde 
ettigi verileri ve ulastigi sonuclari teyit etmesine yardnnci olacak bazi ek onlemler kullanmasi 
gerekir (Yildirim ve Simsek, 2008). Toplanan verilerin ayrmtili bir sckilde rapor edilmesi ve 
arastirmacinin sonuclara nasd ulastigmi aciklamasi nitel bir arastirmada gecerligin onemli 
olciitleri arasinda yer almaktaclir.Arastirma sonu 9 larinm inandinci olmasi; nitel arastirmalarda, 
gerccklerin bireye ve icinde bulundugu duruma gore degisim gosterebileceginden olduk?a 
onemlidir (Yildirim, 2010). Arastirmada, giivenirlik icin her iki arastirmaci ve bir diger alan 
arastirmacisi tarafindan yapdan dokiiman incelemeleri iizerine Guvenirlik= Goriis Birligi/ 
(Goriis Birligi + Goriis Ayriligi) X 100 formiilii uygulanmistir (Miles ve Huberman, 1994). Uc 
arastirmaci arasinda uyusum yiizdesi % 89 olarak hesaplanmistir. Bu oran veri analizi acisindan 
giivenirligin saglandigim gostermektedir. 

Bulgular 

Sosyal Bilgiler ogretmen adaylarimn Ogretmenlik Uygulamasi I ve II dersleri kapsaminda 
hazirlamis olduklan 20 dosya, sosyal bilgiler dersi programi icerisindc bulunan kazannnlar 
baglaminda degerlendirildiginde, sosyal bilgiler programi kapsaminda tarihi kazannnlar 
cerccvesinde 77 etkinlik hazirladiklan tespit edilmistir. Tarihi olaylara i 1 iskin 77 etkinlik 
incelendiginde; ogretmen adaylarimn sosyal bilgiler ders programmin temelini olusturan 6 
ogremne alamnda yer alan 23 kazannn icin etkinlik hazirladiklan goriilmiistiir. Hazirlanan bu 
etkinliklerin ogremne alanlan cercevesindeki bulgulan, asagida basliklar halinde verilmistir. 

Kiiltur ve Miras Ogremne Alani (fergevesinde Kullamlan Yontem ve Teknikler 

Ogretmen adaylarimn Kiiltiir ve Miras ogremne alam cerccvesinde hazirlamis olduklari 
etkinlikler inccnmis ve kullamlan yontem ve tekniklerin kazannnlara gore dagilnm Tablo 2’de 
verilmistir. 
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Tablo 2: Kiiltiir ve Miras Ogrenme Alani Kazammlannda Kullamlan Yontem ve Teknikler 



Kullamlan Yontem ve Teknikler 

Kazanimlar 

Anlatim 

Yontemi 

Soru-Cevap 

Yontemi 

Problem £ozme 
Yontemi 

c n 
a3 

S 

c/> 

3 :B 

O >H 

Gezi-Gozlem 

Yontemi 

Tarti§ma 

Yontemi 

Drama 

Osmanh Devleti’nde lslahat hareketleri sonucu ortaya cikan 
kurumlardan hareketle toplumsal ve ekonomik degi§im hakkinda 
cikarmdarda bulunur. 

3 

4 




i 


Seyahatnamelerden hareketle Tiirk killtiiriine ait unsurlari 
orneklendirir. 

3 

3 

- 

■ 

- 

3 

- 

Osmanh- Avrupa ili$kileri §er?evesinde kiiltiir, sanat ve estetik 
anlayi$indaki etkile^imi fark eder. 

1 

1 

- 

■ 

- 

" 

i 

§ehir incelemesi yoluyla, Tiirk kiiltiir, sanat ve estetik 
anlayi$indaki degi§im ve siireklilige iliskin kanitlar giisterir. 

5 

5 

- 

3 

- 

- 

- 

Osmanh toplumunda ho§giirii ve birlikte yasama likrinin 
iinemine dayali kanitlar giisterir. 

4 

4 

- 

- 

- 

- 

- 

Kamtlara dayanarak Osmanh Devleti’nin siyasi gii? olarak 
ortaya giki§mi etkileyen faktorleri ayiklar. 

3 

3 

- 

3 

- 

- 

- 

Destan, yazit ve diger belgelerden yararlanarak, Orta Asya ilk 
Tiirk devletlerinin siyasal, ekonomik ve kiiltiirel iizelliklerine 
iliskin cikarnnlarda bulunur 

1 

1 






Donemin devlet adamlan ve Tiirk biiyiiklerinin hayatindan 
yararlanarak ilk Tiirk- Islam devletlerinin siyasal, sosyal ve 
kiiltiirel iizelliklerine iliskin cikarnnlarda bulunur. 

2 

2 






Orta Asya ilk Tiirk devletleri ve Tiirk-islam devletlerinin Tiirk 
kiiltiir, sanat ve estetik anlayi;ina katkilarma kanitlar giisterir. 

1 

1 

- 

1 

- 

- 

- 

Osmanh Devleti’nin fetih ve miicadelelerini, Osmanh’da ticaretin 
ve denizlerin iinemi acismdan degerlendirir. 

2 

2 

- 

2 

- 

- 

- 

Toplam 

25 

26 

0 

9 

0 

4 

i 


Tablo 2 incelendiginde; ogretmen adaylarmin kultur ve miras ogrenme alani 5 er 5 evesinde 10 


kazannn kullandiklan tespit edilmistir. Ogretmen adaylarmin en fazla tercih ettigi yontem ve 
teknigin soru-cevap yontemi (26 ogretmen adayi) oldugu goriilmektedir. Soru-cevap 
yonteminden sonra en fazla tercih edilen diger yontem ve teknigin ise anlatnn yontemi (25 
ogretmen adayi) oldugu goriilmektedir. 9 ogretmen adayimn grup calismasi yontemini, 4 
ogretmen adayimn tart ism a yontemini ve 1 ogretmen adayimn drama yontemini kullandigi 
tespit edilmistir. Problem 50 zme yontemi ve gezi-gozlem yonteminin ise ogretmen adaylan 
tarafindan kullamlmadigi goriilmektedir. 

Bilim, Teknoloji ve Toplum Ogrenme Alani (^erqevesinde Kullamlan Yontem ve Teknikler 


Ogretmen adaylarmin bilim, teknoloji ve toplum ogrenme alani 5 er 5 evesinde hazirlamis 
olduklan etkinlikler inccnmis ve kullamlan yontem ve tekniklerin kazannnlara gore dagilimi 
Tablo 3’de verilmi^tir. 
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Tablo 3: Bilim, Teknoloji ve Toplum Ogrenme Alam Kazammlannda Kullanilan Yontem ve Teknikler 



Kullanilan Yontem ve Teknikler 

Kazanimlar 

Anlatim Yontemi 

Soru-Cevap 

Yontemi 

Problem £ozme 
Yontemi 

c*> 

03 

S 

c fr 

L> 

B 

P c 

2 :0 

O ^ 

Gezi-Gozlem 

Yontemi 

Tarti§ma Yontemi 

Drama 

15-19.yiizyillar arasinda Avrupa’da yasanan geli^melerin 
giiniimuz bilimsel birikiminin olu^masina etkisini fark eder. 

8 

8 

■ 

4 

■ 

i 

■ 

Tarihsel siire^te dii§iinceyi ifade etme ve bilim ozgiirlukleriiii 
bilimsel geli§melerle ili§kilendirir. 

2 

2 

- 

“ 

- 

- 

- 

Ilkyazi orneklerinden yola cakarak yazimn kullamm alanlarim ve 
bilgi aktanmindaki onemini fark eder. 

1 

1 

' 

' 

' 

' 

' 

tlk uygarhklarin bilimsel ve teknolojik gelismelcre katkdarma 
iirnekler verir. 

5 

5 

- 

3 

- 

- 

- 

Tiirk ve Islam devletlerinde yeti§en bilginlerin bilimsel gelisme 
siirecine katkilarim degerlendirir. 

3 

3 

- 

" 

- 

2 

- 

Toplam 

19 

19 

0 

7 

0 

3 

0 


Tablo 3 incelendiginde; ogretmen adaylarmin bilim, teknoloji ve toplum ogrenme alam 
cerccvcsinde 5 kazannn kullandiklari tespit edilmistir. Ogretmen adaylarmin en fazla tercih 
ettigi yontem ve te kn iklerin soru-cevap yontemi ve anlatnn yontemi (19 ogretmen adayi) 
oldugu goriilmektedir. 7 ogretmen adayimn grup calismasi yontemini ve 3 ogretmen adayimn 
tartisma yontemini kullandigi tespit edilmistir. Problem cozme yontemi, drama yontemi ve 
gezi-gozlem yonteminin ise ogretmen adaylari tarafindan kullamlmadigi goriilmektedir. 

Uretim, Tuketim ve Dagitim Ogrenme Alam (ferqevesinde Kullanilan Yontem ve Teknikler 

Ogretmen adaylarmin uretim, tuketim ve dagitim ogrenme alam cerccvcsinde hazirlamis 
olduklari etkinlikler incenmis ve kullanilan yontem ve tekniklerin kazannnlara gore dagilnm 
Tablo 4’de verilmistir. 
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Tablo 4: Uretim, Tiiketim ve Dagitim Ogrenme Alam Kazammlannda Kullanilan Yontem ve Teknikler 


Kullanilan Yontem ve Teknikler 


Kazanimlar 

Anlatim Yontemi 

Soru-Cevap 

Yontemi 

Problem £ozme 

Yontemi 

Cfl 

cd 

£ 

53" 

13 

L> 

'g 
_ 04 

3 | 

Gezi-Gozlem 

Yontemi 

Tarti§ma Yontemi 

Drama 

Tarihten ve giiniimuzden ornekler vererek iiretim 
teknolojisindeki geli§melerin sosyal ve ekonomik hayata etkilerini 
degerlendirir. 

2 

3 


2 



i 

Tarih boyunca Tiirklerde meslek edindirme ve meslek etigi 
kazandirmada rol oynayan kurumlan tanir. 

8 

8 

- 

1 

- 

- 

2 

Vakiflarm calisnuilanna ve sosyal ya;amdaki roliine tarihten ve 
giiniimuzden ornekler verir 

3 

3 

- 

1 

- 

- 

1 

Kaynaklann, iiriinlerin ve ticaret yollarinin devletlerin 
geli§mesindeki onemine tarihten ve giiniimuzden ornekler verir. 

5 

5 

- 

2 

- 

2 

- 

Toplam 

18 

19 

0 

6 

0 

2 

4 


Tablo 4 incelendiginde; ogretmen adaylarmin uretim, tiiketim ve dagitim ogrenme alam 


Qcrccvcsinde 4 kazamm icin etkinlik hazirladiklan tespit edilmistir. Ogretmen adaylarmin en 
fazla tercih ettigi yontemin soru-cevap yontemi (19 ogretmen adayi) oldugu goriilmektedir. 
Soru-cevap yonteminden sonra en fazla tercih edilen diger yontemin ise anlatim yontemi (18 
ogretmen adayi) oldugu; 6 ogretmen adayimn grup Qali§masi yontemini, 4 ogretmen adayimn 
drama yontemini ve 2 ogretmen adayimn tartisma yontemini kullandigi anla§ilmaktadir. 
Problem gozmc yontemi ve gezi-gozlem yonteminin ise ogretmen adaylan tarafindan 
kullamlmadigi goriilmektedir. 


Gtig, Yonetim ve Toplum Ogrenme Alam Qergevesinde Kullanilan Yontem ve Teknikler 


Ogretmen adaylarmin gii?, yonetim ve toplum ogrenme alam gcrgcvcsindc hazirlami§ olduklari 
etkinlikler inccnmis ve kullanilan yontem ve tekniklerin kazammlara gore dagilnm Tablo 5’de 
verilmistir. 


Tablo 5: Gii?, Yonetim ve Toplum Ogrenme Alam Kazammlannda Kullanilan Yontem ve Teknikler 



Kullanilan Yontem ve Teknikler 

Kazanimlar 

Anlatim Y ontemi 

Soru-Cevap 

Yontemi 

Problem £ozme 
Yontemi 

C/5 

cd 

s 

CZh 

13 

P « 

6 ; o 

O ^ 

Gezi-Gozlem 

Yontemi 

Tarti§ma Yontemi 

Drama 

Tarihsel siire^te Tiirk devletlerinde yonetim §ekli ve egemenlik 
anlayisindaki degi§im ve siirekliligi fark eder. 

6 

6 

■ 

i 

- 

i 

■ 

Degi§ik donem ve kiiltiirlerde demokratik yonetim anlayi$inin 
tarihsel geli;imini tarti§ir. 

1 

1 

- 

- 

- 

i 

- 

Toplam 

7 

7 

0 

i 

0 

2 

0 
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Tablo 5 incelendiginde; ogretmen adaylarmin giic, yonetim ve toplum ogrenme alam 
ccrccvcsindc 2 kazamm kullandiklari ve bu kazammlar icin en fazla soru-cevap yontemi ve 
anlatim yontemini (7 ogretmen adayi) kullanmayi tercih ettikleri gorulmu§tur. Ayrica 2 
ogretmen adayimn tart ism a yontemini ve 1 ogretmen adayimn grup calismasi yontemini 
kullandigi; ancak problem cozme yontemi, drama yontemi ve gezi-gozlem yonteminin ise 
ogretmen adaylan tarafindan kullamlmadigi tespit edilmistir. 

insanlar Yerler ve (Jeweler Ogrenme Alam (fergevesinde Kullamlan Yontem ve Teknikler 

Ogretmen adaylarmin insanlar, yerler ve ccvrclcr ogrenme alam ccrccvcsindc hazirlamis 
olduklari etkinlikler inccnmis ve kullamlan yontem ve tekniklerin kazannnlara gore dagilnm 
Tablo 6’de verilmi§tir. 

Tablo 6: insanlar, Yerler ve f’cvreler Ogrenme Alam Kazammlannda Kullamlan Yontem ve Teknikler 

Kullamlan Yontem ve Teknikler 

Kazammlar 

I 

s 

:C 
>H 

a 

"3 

Anadolu ve Mezopotamya’da yasanns ilk uygarliklarin yerle§me 1 1 - - - 1 - 

ve ekonomik faaliyetleri ile sosyal yapdari arasindaki etkile^imi 
fark eder. 

Tablo 6 incelendiginde; sadece 1 ogretmen adayimn insanlar, yerler ve ccvrclcr ogrenme alam 
ccrccvcsindc etkinlik hazirladigi tespit edilmistir. Hazirlanan bu etkinlikte ogretmen adayi; diiz 
anlatim yontemini, soru cevap yontemini ve tart ism a yontemini kullanmayi tercih ctmistir. 
Problem 50 zme yonteminin, gezi-gozlem yonteminin ve drama yonteminin ogretmen adayi 
tarafindan kullamlmadigi goriilmustiir. 

Kuresel Baglantdar Ogrenme Alam (Jergevesinde Kullamlan Yontem ve Teknikler 

Ogretmen adaylarmin kuresel baglantdar ogrenme alam ccrccvcsindc hazirlamis olduklari 
etkinlikler inccnmis ve kullamlan yontem ve tekniklerin kazannnlara gore dagilnm Tablo 7’da 
vcrilmistir. 
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Tablo 7: Kiiresel Baglantilar Ogrenme Alam Kazammlannda Kullanilan Yontem ve Teknikler 


Kullanilan Yontem ve Teknikler 


Kazammlar 

1 


0) 

£ 

N 

(Z) 

«3 
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a 

<D 
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:0 
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:0 



B 
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<D :0 
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M >H 

£ >H 

O >H 

O >H 

H 

Q 

20. Yuzyilin hasmda Osmanli Devleti ve Avrupa iilkelerinin siyasi 

4 

4 

- 

3 

- 

i 

- 


ve ekonomik yapisiyla I. Diinya Sava$i’nm sebep ve sonu^lanm 
ili§kilendirir. 

Tablo 7 incelendiginde; ogretmen adaylarmin kiiresel baglantilar ogrenme alam ccrccvcsindc 1 
kazannn kullandiklan tespit edilmistir. Ogretmen adaylarmin en fazla tercih ettigi yontem ve 
tekniklerin soru-cevap yontemi ve anlatnn yontemi (4 ogretmen adayi) oldugu goriilmektedir. 
3 ogretmen adayimn grup calismasi yontemini ve 1 ogretmen adayimn tartisma yontemini 
kullandigi; ancak problem cozme yontemi, drama yontemi ve gezi-gozlem yonteminin ise 
ogretmen adaylan tarafindan kullamlmadigi goriilmektedir. 

Tablo 8: Tiim Ogrenme Alanlarinda Kullanilan Yontem ve Teknikler 


Kullanilan Yontem ve Teknikler 

Ogrenme Alanlan 

Anlatnn 

Yontemi 

Soru-Cevap 

Yontemi 

Problem 

Oozme 

t/3 

03 

£ 

Oh 23" 

2 ^ 
o L> 

Gezi-Gozlem 

Yontemi 

Tartisma 

Yontemi 

Drama 

Kiiltiir ve Miras 

25 

26 

- 

9 

- 

4 

1 

Bilim Teknoloji ve Toplum 

19 

19 

- 

7 

- 

3 

- 

Uretim, Tiiketim, Dagitim 

18 

19 

- 

6 

- 

2 

4 

Gii? Yonetim ve Toplum 
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7 

- 

1 

- 

2 

- 

Insanlar Yerler ve Oevreler 

1 

1 

- 

- 

- 

1 

- 

Kiiresel Baglantilar 

4 

4 

- 

3 

- 

1 

- 

Biray ve Toplum 

- 

- 

- 

- 

- 

- 

- 

Gruplar, Kurumlar ve Sosyal Orgiitler 

- 

- 

- 

- 

- 

- 

- 

Toplam 

74 

76 

- 

26 

- 

13 

5 


Tablo 8 incelendiginde a§agidaki sonu^lara ula§ilmi§tir; 


Sosyal Bilgiler ogretmen adaylarmin Ogretmenlik Uygulamasi dersleri kapsaminda hazirlamis 
olduklari staj dosyalan tarih kazannnlari baglaminda degerlendirildiginde; 

Y Kiiltiir ve miras ogrenme alam ccrccvcsindc 10 kazannn icin etkinlik hazirladiklan, 

Y Bilim, teknoloji ve toplum ogrenme alam ccrccvcsindc 5 kazannn icin etkinlik 
hazirladiklan, 
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■S Uretim, tuketim ve dagitnn ogrenme alam cerccvcsinde 4 kazamm icin etkinlik 
hazirladiklari, 

•S Guq, yonetim ve toplum ogrenme alam cerccvcsinde 2 kazamm icin etkinlik 
hazirladiklari, 

•S insanlar, yerler ve ccvrelcr ile kiircscl baglantilar ogrenme alanlan cerccvcsinde hirer 
kazamm icin etkinlik hazirladiklari tespit cdilmistir. 

Ayrica ogretmen adaylarimn kullanmayi en fazla tercih ettikleri yontem ve tekniklerin ise soru 
cevap yontemi ile anlatnn yontemi oldugu goriilmustiir. Gezi-gozlem ve problem cozmc 
yontemlerinin ise ogretmen adaylari tarafindan kullamlmadigi tespit cdilmistir. 

Tarti§ma, S011U9 ve Oneriler 

Bir ev insa ediyor olsaydimz, gerekli olacak malzemeleri hesaplar, evin tasarnnim, neye 
benzeyecegini ve ihtiyacmizi ne olciide karsilayacagmi diisunurdiinuz. Ogretimi planlamak da, 
bir olciide ev insa etmek gibidir. Evin insasinda kullamlan malzemeleri yontemler olusturur. 
Sinif, ogrencilerin bir scyler ogrendikleri “ev” konumundadir (Barth ve Demirtas, 1997). Bu 
evde kullamlacak malzemelerin nitebkli se 9 ibp kullamlmasi ogrenmenin kaliciligmi saglamasi 
a 9 isindan olduk 9 a onemlidir. Bu ev i 9 in kullamlacak malzemenin ne oldugunun belirlenmesinin 
ilk adnm Ogretmenlik Uygulamasi dersinde atilmaktadir. Ogretmenlik uygulamasi, hizmet 
oncesi ogretmen yetistirmede vazge 9 ilmez unsurlardan birisidir ve bu derslerde yurutiilen sure 9 
ile ogretmen adaylari ogretmenlige dogru giden yolda bir on 9 alisma yapma imkam 
bulabilmektedir. Ogretmenlik uygulamasi sureci, ogretmen adaylarimn alan bilgisi, pedagojik 
formasyon, genel kiiltur ve yetenek baknnindan yeterliginin somut gostergesi konumundadir 
(Yesilyurt ve Semerci, 2011). Bu baglamda; ogretmen adaylarimn Ogretmenlik Uygulamasi 
dersi boyunca hazirladiklari staj dosyalarmda se 9 tikleri yontemler, gelecek yasanlilari i 9 in bir 
oncul konumundadir. Tarih konularimn ogretimi 19 m se 9 ilen yontemlerin incelenmesi bu 
baglamda onem arz etmektedir. 

Tarih konularmda verimli ogretimin yolu, 9 oeuklarin ilgisini ge 9 tnise yoneltecek yontem ve 
tekniklerdir (Simsck, 2006). Bu nedenle yontem ve teknik se 9 ilirken bu husus goz onune 
almmalidir. Culha (2010)’nm yapmis oldugu arastirmaya gore, tarih ogretimi soz konusu 
oldugunda ogretmenlerin anlatnndan sonra en 90 k kullandiklari yontem soru-cevap yontemidir. 
Bu arastirmada da, ogretmen adaylarimn hazirlamis olduklan staj dosyalari incelendiginde; en 
sik kullandiklari yontemin soru-cevap yontemi oldugu tespit cdilmistir. incelenen 77 etkinlik 
i 9 inde soru-sorma etkinliginin hemen hemen her etkinbkte kullamldigi goriilmustiir. Bazi 
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kazammlar soru-cevap yontemine uygunken bazi kazammlar bu yontemin kullamlmasina 
uygun degildir. Kullandan bu yontemde en onemli noktalardan birisi sorulan sorularin 
kazanima uygunlugudur.Tarih egitimi soz konusu oldugunda etkili sorular ogrencilerin bir 
konuyu ogrenip ogrenmediklerini, bir konuyu okuyup okumadiklarmi anlamayi saglayan 
sorular olarak dusuniilmemelidir. Aksine sorular ogrencilerin tarihsel diisunmclcrine kilavuzluk 
edecek, clestircl diisiinmclcrini ve olaylar arasinda baglanti kurmalarini saglayacak nitelikte 
olmalidir(Culha, 2010).Ogretmen adaylarmin bu yontemi bu kadar sik kullanmalan goz onune 
ahndigmda, sorularin niteliginin goz ardi edilebildigi diisuniilmcktcdir. 

Waring (2010)’in sosyal bilgiler egitiminde kullandan yontemlerle ilgili yapmis oldugu 
arastirma incelendiginde; arastirmaya katilmis olan 786 ogrencinin biiyiik bir kismi, sosyal 
bilgiler dersini isimleri ezberleme dersi olarak gordiikleri icin sikici bulmaktadirlar. Az oranda 
katilnnci bu dersi eglenceli bulmaktadir. Bu durumun en biiyiik sebebi ogretmenlerin 
derslerinde diiz anlatnn yontemine siklikla basvurmalaridir. Bal ve Yigittir (2011)’in yapmis 
oldugu arastirmada; ogretmenlerin sosyal bilgiler derslerinde en fazla kullanmayi tercih 
ettikleri ydntemler arasinda anlatnn yontemi ilk siralardadir. Yaptigimiz bu arastirmada 
ogretmen adaylarmin da anlatnn yontemine siklikla basvurdugunu gonnekteyiz. Diiz anlatnn 
yonteminde esas olan ogretmenin anlatmasi ve ogrencinin dinlemesidir. Bu durum 
yapilandirmaci ogremne ilkelerine uygun degildir. Bu nedenle ogretmen adaylarmin 
etkinliklerini planlarken, tarih ogretiminde bu yonteme siklikla miiracaat etmemeleri 
gerekmektedir. Giiniimiiz kosullarinda ogretmen merkezli ders anlatnn tekniginin yeterince 
etkili olmadigi diisiiniilmektcdir. Buna karsin gerek diinyada gerekse iilkemizde egitimciler 
tarafindan yeni yontem ve teknikler gelistiri 1 mcktcdir. Teknoloji, drama, oykii gibi ccsitli 
etkinliklerden yararlamlabilir (Avsar, tarihsiz). Farkli ogretim yontemleri kullamlarak elde 
edilen kivilcnnlar ogrencide tarihsel sorgulama ve empati becerisini gclistirir. Gecmislc ilgili 
resimler gosterilerek; tarih ve gecmislc empati kurmalan saglamr ve tarihle aralarinda bulunan 
soyut kavram ve olgular somuta doniisiir (McCormick ve Hubbard, 2011). 

Tartisma; bir konu iizerine ogrencileri cliisiinmeyc yoneltmek, iyi anlasilamayan noktalari 
a 5 iklamak ve verilen bilgileri pckistirmek amaciyla kullandan bir yontemdir. Bu yontem; 
ogrencilerin dinleme, sorgulama, fikir alis-verisinde bulunma ve bir konuyu derinlemesine 
irdeleme gibi ccsitli becerilerinin gclismesine firsat tamr. Tartisma yontemi; tarihi olaylarm 
sebep ve sonuclarimn irdelenebilmesi acisindan olduk 9 a onemlidir (Donmez ve Yazici, 2008). 
Arastirmada ogretmen adaylarmin tartisma yonteminikullanmayi tercih etmedikleri 
goriilmektedir. Ancak tarih ile ilgili kazannnlarda yukarida da dile getirildigi gibi olaylarm 
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sebep ve sonuglarmin irdelenmesi a 9 isindan tartisma yonteminin kullandmasi oldukga 
gereklidir. Arastirmayakatdan ogretmen adaylarmin tartisma gruplarim hazirlamakonusundaki 
eksikliklerden dolayi, bu yontemi kullanmayi tercih etmedikleri dii§unulebilir. 

Sanat, derslere ogrenci katdimim te§vik etmek icin kullandabilir. Bir sanatgi egitmenin 
e§liginde, komutlar ccrgcvcsindc beyin firtinasi tekniginin aktif olarak kullandabilecegi 
senaryoya dayali oyunlar oynanabilir. Bu oyunlar aracdigi ile ogrenciler clcstircl diisiinme 
becerilerini kullanarak iyi ile kotiiyii, ahlak kurallarmi, ki§isel ili§kileri algdayabilir ve ailelerle 
ilgili sorunlara 90 zumler sunabilir (Colley, 2012). Sosyal Bilgiler dersinde kullamlacak olan 
drama yontemi bu kazammlan kazandirabilmesi a 9 isindan olduk 9 a uygundur. Ydmaz (2013) 
sosyal bilgiler ogretmenlerinin derslerinde drama kullammi ile ilgili goruslcrini aldigi 
9 ali§masinda; ogretmenlerin drama yontem ini tarihi kazammlarin ogretilmesinde kullanmayi 
sevdikleri sonucuna ula§mi§tir. Bu baglamda bu arastirma incelendiginde; ogretmen 
adaylarmin tarihi kazammlarda, drama yontemini 90 k az kullandiklari goriilmu§tur. 

Sosyal Bilgiler dersini ezber bir ders olmaktan 9 ikarmak i 9 in yapilabilecek en onemli 
9 ali§malardan birisi konulari yasamla i 1 iskilendirerck, ogretim surccinde 9 csitli yontem ve 
teknikler kullanmaktir. Herhangi bir konu iizcrindc laboratuvar 9 alismasi gibi, muzeler ve tarihi 
mekanlar da sosyal bilgiler ogretiminde kavramlarin ve olaylarin ogretimi a 9 isindan ogrencinin 
baska bir yerde toplayamayacagi bilgileri ve elde edemeyecegi deneyimleri saglama yeridir 
(Meydan ve Akkus, 2014). Tarihi ziyaretler ve alan gezileri, ders bazinda kazamlan 
deneyimlerin gorsel olarak da hafizaya almmasmi saglar (Lovom, 2012).Muze ve tarihi 
mekanlarin egitim programinda uygulanabilmesini saglayan yontem gezi-gozlem yontemidir. 
Gezi-gozlem yontemi, egitsel degeri olduk 9 a yuksek olan bir yontemdir. Gozlem gezisi 
ogrencilere zengin ogremne ortamlan saglar (Yasar ve Giiltekin, 2006). Coskun Keskin ve 
Kaplan (2012)’in yap in is oldugu “Sosyal bilgiler ve tarih ogretiminde okul di§i ogremne ortami 
olarak oyuncak muzeleri” isimli 9 ah§mada ogrencilerin gezi-gozlem yontemi ile elde 
edebilecekleri kazammlar ortaya konmustur. Miize gezisi ile ogrencilerin; sosyal bilgiler ve 
tarih egitimi i 9 inde yer alan bili§sel duzeydeki bazi kazammlan kazanabilecegi, degi§im ve 
sureklilik baglaminda bilim ve teknolojiye yonelik bilgileri fark edebilecegi sonucuna 
ulasilnustir. £engelci (2013) yapmis oldugu ara§tirmada, ogretmenlerin sosyal bilgiler dersinin 
sinif di§i ogrenmeye uygun bir ders oldugunu du§iindukleri sonucuna ula§mi§tir. Sosyal bilgiler 
dersi kapsaminda yer alan tarih kazammlarmin ogretilmesinde gezi-gozlem yonteminden 
kolayhkla faydalamlabilir. Hatta sosyal bilgiler programi iyi incelendiginde miize gezisi 
etkinliklerine yer verildigi goriilmektedir (MEB, 2008). Ancak tarih egitimi i 9 in gerekli 
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yontemlerden biri olan bu yontemin, Ogretmenlik Uygulamasi staj dosyalarinda tarih 
kazammlari etkinliklerinde kullanilmamasi dikkat cckici bir durumdur. Kiiltiir ve Miras 
ogrenme alanmda yer alan “§ehir incelemesi yoluyla, Turk kiiltur, sanatve estetik unlaytymdaki 
degi.gin ve siireklilige ili§kin kamtlar gosterir. ” kazammi bu yonteme oldukQa uygun olmasina 
ragmen ogretmen adaylari; anlatim, soru-cevap ve grup calismasi yontemlerini kullanmayi 
tercih etmislerdir. Bu durumun sebeplerinden birisinin lisans egitimleri siiresince gezi-gozlem 
etkinliklerine yeteri kadar onem verilmemesi oldugudiisiiniilcbilir. 

Problem Qozme yontemi de tipki gezi-gozlem yontemi gibi oldukQa egitici bir yontemdir. 
Yapilandirmaci ogrenme anlayisinin en onemli uygulamalarmdan birisidir. £iinku bu yontem 
ogrencilerin belirli bir problem durumuna aktif katilimlarim gerektirir (Donmez ve Yazici, 
2008). Ust diizcy diisiinme becerilerinin aQiga Qikmasina ve elestircl diisunmcnin 
gerceklcstirilebilmesinc olanak saglayan yontemlerden birisidir (Russel, 2010). Arastirmada 
ogretmen adaylarimn gezi-gozlem yontemi gibi, problem Qozme yontemini de kullanmayi 
tercih etmedikleri goriilmustiir. Bu yontemleri kullanmayi tercih etmeme nedenleri oldukQa 
onemlidir. Ancak bu durumun sebebini arastirmaya katilan ogretmen adaylari ile goriismclcr 
yaparak ogrenebiliriz. Sakarya Universitesi ilkogretim Boliimu Sosyal Bilgiler Egitimi ABD 
Ogretim Uyelerinin (2012) “Sakarya Ili Egitim Izleme Raporu” kapsaminda yaptiklan 
arastirmada, aktif gorev yapan ogretmenlere derslerde kullandiklan yontem ve teknikler 
sorulmu§; ahnan cevaplar incelendiginde en az kullamlan yontemin problem Qozme yontemi 
oldugu sonucuna ula§ilmi§tir. Bilindigi iizere ogretmen adaylari Ogretmenlik Uygulamasi 
derslerini MEB’de aktif gorev yapan ogretmenler esligindc uygulamaktadirlar. Rehberlik eden 
ogretmenlerin bu yontemi sikhkla kullanmamalari, ogretmen adaylarimn bu yontemi tercih 
etmemesine sebep olabilir. 

Farkli yontem ve teknikler kullamlarak yuriitiilen derslerde, ogrencilerinin algi diizcylcrinde ve 
derse ilgilerinde art is oldugu bilinmektedir. Simsck (2004)’in yapmis oldugu arastirma bu 
duruma giizelbir ornektir. Tarih konularimn ogretiminde hikaye anlatma yontemini kullanmis 
ve ogrencilerin kavrama diizcylcrinde artis gozlenmistir. Bunun yam sira arastirmaya dayali 
ogretim yontemleri de sosyal bilgiler dersi bunyesinde bulunan tarihi kazammlar iQin 
kullamlabilir (Wojcik ve dig, 2013). Ogretim teknolojilerinin ogretmen adaylari tarafindan 
kullamlmasi da, tarihi kazammlarda uygun yontemleri seQebilmelerine yardimci olur (Brush ve 
Saye, 2009). 

Sosyal bilgiler dersinde bulunan tarih konularimn ogretiminde farkli yontem ve tekniklerin 
kullamlmasi oldukQa gereklidir. Arastirmada goriildiigii iizere, ogretmen adaylarimn stajlarmda 
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kullandiklari yontem ve teknikler bu baglamda yeterli degildir. Bu durum bu dersi yeteri kadar 
ciddiye almamalan ile i 1 iskilcndirilcbi 1 ir. Dosyalar incelendiginde, bu sonu 9 ortaya 
cikmaktaclir.Simsck ve dig. (2013)’nin ogretmenlik uygulamasi dersi ile ilgili yaptiklan 
arastirma bu sonucu destekler niteliktedir. Nitekim arastirma katdan katilimcilarm cogu, 
ogretmenlik uygulamasi dersinde surecin daha iyi islcmesine yonelik olarak ogretmen 
adaylarimn ogretmenlik uygulamasi dersini daha ciddi bicimde ele almalan icin egiticilerin, 
yoneticilerin ve ogretim elemanlarimn hassasiyet gostermeleri gerektigini bclirtmislcrdir. Bu 
amacla ogretmen adaylarimn meslekteki geleceklerinin Ogretmenlik Uygulamasi dersiyle 
sckillcneceginin farkina vannalarmin saglanmasimn onemi iizcrinde durulmustur (Simsck ve 
dig., 2013; 66-67). Son on yilda bu konu ilgili birgok ara§tirma yapilmi^tir. Ancak hala 
ogretmen egitimi ile ilgili teori ve pratik arasinda bazi bosluklarmevcuttur. Bu durumun 
degistirilmcsi gerekmektedir. Bu dcgisimdc ilk nokta ogretmen yctistinncde yontem ve 
tekniklerin ogretilmesidir. (Waring, 2010; Russell, 2010). Sosyal Bilgiler ogretmen adaylan 
hizmet oncesi donemde yani lisans egitimi siiresince farkli yontem ve teknikleri kullanmalari 
a^isindan cesaretlendirilmelidir (Mathis ve Boyd, 2006). 

Bu baglamda; 

•S Ogretmen adaylarimn bu konuda farkindahklarimn ilgili dersler ile artirilarak, 
stajlarda bu yontem ve teknikleri kullanmalari saglanmahdir. 

S Ogretmenlik uygulamasi dersinin yuriituciisu olan ogretim iiycleri, bu dosyalan 
aktif olarak takip etmeli ve ogretmen adaylarimn yontem baglamindaki 
eksikliklerini gidermelerine yardnnci olmalidir. 

•S Lisans ogrenimleri boyunca ogretmen adaylarimn daha fazla ve farkli 
yontemlerle tanismalari saglanmahdir. 

S Okullarda gorev yapan ogretmenlerin, derslerde farkli yontemleri kullanmalari 
durumunda ogretmen adaylarimn da bu yontemleri kullanabilecegi goz oniine 
ahnmahdir. Bunun icin ogretmenlere ogretim yontem ve teknikleri ile ilgili 
hizmet i$i egitim yapilmahdir. 
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